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The Digital Literacy Instructor Project Overview
DigLin is an international group of partners working on a three-year
project whose aim is to design and field test beginning reading software for
low / non-literate learners in English and in German, Dutch and Finnish.
This software is an opportunity for learners to practice mastering basic
grapheme-phoneme correspondences and learn vocabulary alongside the
classes they are taking.
DigLin involves Computer-Assisted Language Learning (CALL) systems.
These are learning materials that allow individualization of instruction and
teacher-independent learning. After a short familiarization period learners
should be able to use the CALL systems at their own level and pace,
whenever and wherever they want. The teacher can stimulate the learners
by setting the goals and providing a wide range of tasks and exercises. All
kinds of feedback are built into the CALL systems by making use of
advanced human language technology, including automatic speech
recognition for reading aloud.
Partners
The Netherlands: Radboud University Nijmegen, Friesland College
United Kingdom: Newcastle University
Austria: University of Vienna
Finland: University of Jyväskylä

http://diglin.eu/
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Digital Literacy Instructor Project in More Detail
DigLin is led by the Netherlands. The government there has been
combating low-literacy in a national campaign (Aanvalsplan
laaggeletterdheid) and since April 2011 requires a basic reading level at
CEFR level A2, roughly comparable to ESOL Entry 2, from new arrivals.
This means that non-literates who want to immigrate to the Netherlands,
have to learn how to read in Dutch. In Germany, the German Ministry
for Migration and Refugees has established integration courses for lowliterate learners; more than 50,000 students (i.e. 14.9 % of all participants
in integration courses) have enrolled in these classes since 2005 (Rother,
2010). In the Netherlands as well as the UK and elsewhere, funding cuts
threaten adult education resulting in demand exceeding availability of
classes, reduction in number of instructional hours and premature focus
on workplace skills (Cooke 2010). A Dutch study (Kurvers & Stockmann,
2009) which assessed the learning load (in hours of instruction) for
learning to read and write revealed two important findings. The time
allotted to various kinds of individual computer work correlated positively
with reading scores and gave more able learners additional opportunities to
progress faster.
Publishers of course materials have less interest in this group of learners
because there is no profit in developing materials for them. Multimedia
resource development is expensive and not lucrative for publishers.
DigLin has secured EU funding to fill this gap and develop advanced
CALL materials that allow differentiation and independent learning. The
technology includes automatic speech recognition (ASR). Speech
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technologists at Radboud University in Nijmegen have shown in their
research that feedback on pronunciation to (highly educated) L2 learners
of Dutch is very successful (Cucchiarini et al. 2009). Such software is being
adapted to provide feedback to low-educated adult immigrants learning to
read. It is precisely because the reactions to stimuli are relatively restricted
for beginners (i.e. reading of single words) that ASR is an appropriate
technique.
DigLin capitalizes on the experience of the consortium partners in:
• Developing literacy acquisition material (Friesland College, digital sources
FC Sprint²)
• Developing ASR technology for language learning (Radboud)
• Research on the L2 literacy acquisition process (Radboud, Newcastle,
Austria/Germany)
• L2 literacy teaching practice and developing literacy acquisition materials
(Finland, Germany)
•Use of log files to measure learner progress (Newcastle)

Two of the partners (Newcastle University and Radboud University) were
involved in founding the Low-Educated Second Language and Literacy
Acquisition (LESLLA) forum in 2005 which holds an annual international
conference, produces volumes of proceedings and hosts the website
(www.leslla.org).
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Aims
To provide concrete solutions to allow more individualized learning by
developing software to help non-literate immigrants learning to read for
the first time in their lives in a language that is not their mother tongue.
To share eventual results on the effectiveness of the software to help
inform and guide further research on second language and literacy
acquisition for the low-literate adult immigrant population worldwide.
Pedagogical Perspectives
•
•
•
•
•
•

300 concrete words per language (nouns, verbs, adjectives)
the courseware takes a phonics-based approach
all sub-processes of reading are practiced in 7 different exercise
types
materials prompt problem solving
materials stimulate to create active and autonomous learners
there is always immediate feedback by the computer
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Guidelines for teachers
1. Field testing overview
The field testing aims at assessing the learning software with the focus on
all its components. There will be several teachers and groups of learners
using the software. The aim is that learners will use the software in the
classroom, resource centre and at home for 50 hours in total. This might,
for example, involve making the software available to learners for 1 hour
per class session.
Learner progress
We will track learner progress in two ways, by log files during learners' use
of the software and before and after they use the software by measuring
learners' phonological awareness and basic reading skills. This
measurement will be individual and take around 20 minutes per student.
Learners' participant codes will always be used.
Questionnaires
In order to evaluate the developed system and its usefulness in the literacy
classroom, all participants will be asked to complete three questionnaires.
These will be presented at different stages of the testing, so we can make
sure the feedback is reliable. Time of learners working with the learning
software will be measured and after 10, then 25 and finally after 50 hours
of its usage feedback will be gathered. The questionnaires for participating
learners will automatically appear on the computer screen after the defined
time periods. There will be an audio message the learners can listen to in
their mother tongue, which explains the reason for stopping the learning
activity and which tells them to consult the teacher. You will then be asked
to show your learners how to proceed with the questionnaire and make
sure they finish it. After 50% of the participating learners have completed
their questionnaires, you will be sent a link to a questionnaire yourself. We
kindly ask you to fill it out as soon as possible after having received the
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email. The third questionnaire will not be sent to you via email, but it will
take place the day of your interview (see below).
The questions mainly refer to your and your learners’ opinion regarding
specific components of the learning software and its usefulness in terms of
effects on learners’ development.

Interviews
For gaining more insight into details of the learning process, short
interviews with all participants will follow after the field testing. Learners
will be interviewed in their mother tongue and based on their answers in
the questionnaires asked for more details. Teachers’ interviews will be
initiated with a last questionnaire that contains video recordings of learners
interacting with the computer and questions regarding certain actions. The
follow-up-interview then aims at finding more specific information about
why learners use the software the way they do, what learning processes and
goals could be achieved and what suggestions you have for improving the
software.
Logfiles
Learners’ interactions with the learning software will be logged through the
whole field testing. The computer system will document all movements
they make with the mouse and keyboard and also what they record
through the microphone. That information will be interpreted later on in
order to find out how learners cope with the software and whether a
development in their abilities can be observed.
Video recordings
Besides the logfiles, also video recordings of learners interacting with the
computer will be needed for the evaluation of the learning software. The
aim is to tape three learners in total whilst working with the software. Each
learner will be recorded at three moments for twenty minutes. Depending
5

on the number of learners that agree to be recorded in your classroom,
between three and nine recording sessions will be scheduled with you and
a research team will join the class for recording the learners.
The recordings will get analysed afterwards and some clips will be chosen
for discussing them with you in the interview.

Communication with the learners
In the beginning of the field testing a detailed description of the learners’
role within it will be explained to them. This refers to learners with the
native languages Arabic and Bengali. The introduction will take place in
the school and will contain a threefold way of communication in order to
make sure they know what they would have to agree to. In the first place
an oral explanation by the teacher in English will be needed. Then the
learners will be given a written description in their native language, which
has to be signed in the end. To definitely make sure they understand the
concept, a taped version of the written document will be provided so that
the learner can consult with their families and/ or friends.
Right before the beginning of the field testing, we will ask you to fill out
the following table for each participating learner in order to help us with
the evaluation of the survey and analysis of learners’ interactions.
ID number/ Login

FL/ DL/ UK/ NL

+

01/ 02/ 03/ ...

Name
Age
Gender
Length of residence in
FL/ DL/ UK/ NL
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L1
Other languages
Literacy in L1
Literacy in L2
Oral skills in L2

Teacher rates according to CEFR

As mentioned above, not all learners in your classroom will be
participating in the survey within the field testing. Learners whose native
language is neither Arabic nor Bengali will be welcome to work with the
learning software as well, but their accounts are not programmed for
counting time and they don’t have questionnaires integrated. Therefore, as
soon as the participating learners will receive the notification for
completing the questionnaires, questions concerning the different software
versions might come up. You will then be asked to explain to your learners
why a difference is made.
2. Technical guidelines
Software and login
Each learner will receive an individual login, containing username and
password, which we will provide in a laminated card that learners can carry
with them. You will also receive an overview of learners’ login information
in case they forget to bring or lose them.
Automatic Speech Recognition
The automatic speech recognition within the learning software is simple to
handle. Also it is shown in an instruction video that learners can access.
However, it is important to help the learners with technical issues and
details not shown in the video. You should make sure the microphone
settings on the computers are prepared before the learners start working
with them. Also it is important to explain to the learners how to use the
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headsets correctly. In general, low volume is not a problem. In fact, having
the microphone a little further away from the mouth (resulting in a lower
volume) is preferred over having it too close to the mouth. If the
microphone is closer to the mouth, more unwanted sounds like lipsmacking and breathing are recorded too, which can lower the quality of
the feedback. It is recommendable to ask learners to have the microphone
next to their mouth, not in front of it.
3. Pedagogical guidelines
Basic principles
Learning through exploring
In FC-Sprint² the teacher gets learners to find things out by themselves. If
teachers explain a concept thoroughly until they are sure the whole group
of learners understands, responsibility for learning is removed from the
learners. The behaviour that a teacher hopes to see is learners who ask
questions when they do not understand. Initial thinking is the student’s
responsibility. When a student has been struggling for a while with a
specific problem, the effect of instruction (whether this comes from
another student, the teacher, or the programme/resource itself) is likely to
be much stronger than when the topic is completely new and the students
do not have to think about it by themselves.
Learning through making mistakes
Learning is doing things that you cannot do yet. Learners need to make
mistakes in order to learn, since that is the way they will remember. In FCSprint² teachers avoid being overly careful and preventing their learners’
mistakes.
Learning through presenting results
Learning is more effective when students experience the need to learn. In
the classroom, this can mean the student has to present what s/he has
learned to classmates rather than taking a test alone.
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Learning through appropriate expectations
There is considerable evidence showing that teachers’ expectations are a
major influence and that these are usually met. Yet students can learn
anything until they prove otherwise. Teachers can discover through high
expectations what their learners can actually achieve.
Learning and talent; learning and motivation
There is much evidence that the impact of ‘talent’ is an overrated one.
Achievement requires much time and effort and assuming that talent plays
an important role can slow down learning (Bloom 1985; Dweck 2006).
Talent is instead observed after learning has occurred. Students are keen
on learning. Students who drop out could be considered efficient learners:
When they discover they are not learning enough they decide to quit. The
software upon which DigLin is based, FC-Sprint² at Friesland College,
aims at greater efficiency in learning. If students think they are not
learning, they will lose interest and motivation. Motivation is the result of a
successful process of learning.
High expectations
The main idea of high expectations is to give the students the chance to
develop learning autonomy. This explorative way of learning also has the
potential to address individual needs within heterogenous groups. It also
promotes active learning where students are expected to develop their own
strategies for approaching the materials.
See e.g.
http://fcsprint2.nl/Bronnen/?parentmenu=841&menu=2705&submenu
=2706
High expectations refers to formulating tasks in a very open way whilst
giving students a time frame, but no limitations regarding the way of
approach. Mainly, it is giving the students the result we want to achieve
them, the time period in which they should be able to achieve it and the
resources through which they can achieve the results.
9

•

The following steps could be considered for working with high
expectations:

•

A high expectation has the characteristic that it might not be
reached by the student and it gives the student the possibility to
surprise the teacher positively

•

assessing learners` needs and abilities

•

gathering suitable learning goals

•

setting a time period in which you think learners should be able to
achieve these goals – halve that time period in order to make the
expectation high

•

preparing and giving examples of ways to present the results in the
classroom

•

giving the learners the individualised high expectations

•

keeping in mind that the teacher should be the last resort when it
comes to students’ questions

•

regarding students to other resources when they ask for help

•

being patient – this way of learning might be challenging in the
beginning, but the students will find solutions on their own and get
used to this type of learning if the teacher follows the principles

•

after the presentation of results assessing whether the next
expectations should be settled higher or lower
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1. Examples for high expectations
tell me how to pronounce <c> in English
tell me how you many ways to write /k/ in
English
tell me how many ways to write /i/ in
English
tell me how many ways to pronounce <ow>
in English give examples per pronunciation
know how to read, write and tell me the
meaning of 4 words that start with a capital
letter
know how to read, write and tell me the
meaning of 4 words that contain a di- or
trigraph
to know how many and what ways there are
to pronounce <e> and give me two examples
per pronunciation
I expect you
to

write 4 existing words with an <a> in them
on the blackboard and to know what the
words mean

in X time.

write 4 existing words with an /a/ in them on
the blackboard and to know what the words
mean
distinguish <a>, <o>, <au> and <e>
point out <a>, <o>, <au> and <e> in words
I read to you
11

read words that contain <a>, <o>, <au> and
<e>
tell me how many and what ways there are to
write /f/
read <a word that is not in the software>
point out the correct letters (with all letters
from series X written on the blackboard)
when I pronounce them
point out the correct letters (with all letters
from series X written on the blackboard)
when I read a word
know what the words in series X mean
to point out the written words from series X
if I read them
give examples of 2 different ways of writing
/au/

4. Further information
•

The project

www.diglin.eu
https://www.facebook.com/groups/143166405864891/?fref=ts
https://twitter.com/DigLIn_eu
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•

CALL in the classroom

If you would like to read more about using technology in the classroom
here are some articles.
Bax, S. (2003).'CALL—past, present and future'. System. 31:13–28.
http://faculty.ksu.edu.sa/saad/Documents/CALL%20past%20and%20pr
esent.pdf
Hubbard, P. (2008). CALL and the Future of Language Teacher
Education. CALICO Journal, Vol 25, No. 2 (January 2008)
https://www.calico.org/html/article_683.pdf
Hubbard, P. (2009). A General Introduction to Computer Assisted
Language Learning. In P. Hubbard (Ed.), 2009.
http://web.stanford.edu/~efs/callcc/
Lam, Y. (2000). Technophilia vs. technophobia: A preliminary look at why
second-language teachers do or do not use technology in their classrooms.
Canadian Modern Language Review, 56 (3) (2000), pp. 389–420
http://utpjournals.metapress.com/content/l51gw24858325408/?genre=ar
ticle&id=doi
Levy, M. & Stockwell, G. (2006). CALL Dimensions: Options and issues.
In Computer Assisted Language Learning. London: Lawrence Erlbaum &
Associates.
http://eltj.oxfordjournals.org/content/62/1/102.full.pdf
Pinner, R.S. (2012). Teachers’ attitudes to and motivations for using
CALL in and around the language classroom. Procedia A Social and
Behavioral Sciences, Volume 34, 2012, pp. 188–192.
http://www.sciencedirect.com/science/article/pii/S1877042812003424
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Warschauer, M. &. Healey, D. (1998). Computers and language learning:
an overview. Language Teaching, 31, 57-71.
http://journals.cambridge.org/action/displayAbstract?fromPage=online&
aid=2772672
Wiebe, G. & Kabata, K. (2010). Students’ and instructors’ attitudes
toward the use of CALL In foreign language teaching and learning.
Computer Assisted Language Learning, 23 (3) (201), pp. 221–234.
http://www.tandfonline.com/doi/pdf/10.1080/09588221.2010.486577
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Checklist
 Consent form for learners
 Consent form for teachers
 Learners’ biographical data
 Usernames and passwords
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Teacher's Consent Form
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The Digital Literacy Instructor
DigLin is a Grundtvig-funded European ‘Lifelong Learning Programme’ (LLP)
Multilateral Project (DigLin) which started in January 2013. It will run for three years,
until 2015. Our team consists of partners from the UK along with Finland, Germany and
the Netherlands. The project’s aim is to substantially advance the basic literacy skills of
non-literate adult immigrants in the UK, Finland, German and the Netherlands through
the development of Computer-Assisted Language Learning (CALL) software. The
software DigLin is designing will allow greater individualisation of instruction through
autonomous learning. We invite their participation to help us make sure that the
software we are developing is both student- and teacher-friendly. This software is
designed for the very first sessions with L2 literacy learners, i.e. for learners without any
ability to read in English. The material comprises 20 sets of mostly interactive exercises
with sounds and pictures for around 300 nouns, verbs and adjectives. After a short
familiarisation period, we expect that students will be able to use the software on their
own, find the level they are comfortable with and then proceed at their own pace,
whenever and wherever they want. Students can practise what they have learnt in
class and can gain basic computer skills while building their vocabulary, improving their
silent reading and reading aloud. The teacher’s role is to encourage the students by
setting the goals for them. However, feedback on silent as well as oral reading does not
come from the teacher. Instead, it is built into the CALL system by making use of
advanced human language technology. A major programme at Laer Dansk (Learn
Danish) which has recently started using an expanded version of this software in
Denmark with low-literate adult immigrants indicates a high level of learner engagement
with the software and very positive reception by teachers.
We are hoping to test the software for 50 hours of learning over several months. The
exact duration depends on students‘ learning activity outside the classroom, since
these digital materials will be accessible from any computer.
Preparation
Before the field testing starts, a free workshop at Newcastle University will familiarize
teahers with the software, its aims and possible ways of implementation in the
classroom. Teachers will be able to exchange ideas and DigLin project members in
order to discuss questions in implementing the software.
Technical requirements
These include working places with computers, internet access and headsets. If their
college does not have the necessary resources, we will provide teacherswith them for
the period of the study. Basic computer skills are required on the part of the
participating teachers.
Consent
Students to sign a consent form, which will be explained to them by an interpreter.
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Evaluating the software: tracking student use, questionnaires and interviews
We will use computerised recording procedures to track students‘ keyboard and mouse
activity in relation to the exercise answers. During selected sessions using the
software, we would also like to videotape learners who agree to participate to document
and later analyse interaction. We would like teachersand their students to respond to
three questionnaires to gather feedback on their use and their implementation of the
software. These surveys will take place after 10, 25 and 50 hours of using the material,
and the students‘ questionnaire will be made low-literate-friendly. After 50 hours of
using the software, we will also ask teachers and their students questions on using the
software. We will use the videotapes to

discuss the software with you. Collecting different types of information, from both
students and teachers will give us as complete a picture as possible of software we
intend to develop further.
After the study
The overall results will be published by the end of 2015. Of course, teachers are
welcome to contact us any time for further information. We will gladly provide teachers
with all required data for accessing and using the software after the study.
Dates & locations
Teacher training
Start: scheduled for late summer 2014
Duration: approximately 4 hours
Location: School of English, Newcastle University
Implementation of the programme
Start: between September/Octoter 2014 and February 2015
Duration: for 50 hours
Location: at their college
Contacts
Martha Young-Scholten martha.young-scholten@ncl.ac.uk
Enas Filimban enas.filimban@ncl.ac.uk
Rola Naeb rola.naeb@ncl.ac.uk
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Declaration of consent
Dear participant,
we are asking for their consent to take part in the study of the project Digital Literacy
Instructor (DigLin), and therefore to participate in three surveys and an interview that
will contain questions about their opinion on the learners’ progress and the quality of
the software. We intend to make video-recordings during their interview that afterwards
will be documented in written form.
During some experimental lessons the classroom and the learners working with their
computers will be videotaped. As a result of their interaction with the learners, there is a
chance teachers will appear in those recordings as well.
Therefore, we are asking for their consent to be recorded during the interview and
some classes.
Their data will be treated according to Newcastle University ethics and The British
Association for Applied Linguistics (http://www.baal.org.uk/dox/goodpractice_full.pdf)
Each recording will be marked with a code number rather than a name before being
digitally stored. These anonymised recordings will then be accessible for researchers
participating in the DigLin project and may be used as well for other research purposes,
following BAAL guidelines.

Their consent is voluntary. It can be revoked for future activities at any moment
according. You can demand the deletion of your data. No disadvantages will be caused
if you refuse the consent. All information regarding the purposes of this research project
has been explained to me and I agree to all mentioned proceedings.

I have read the information regarding the purposes of this research project and I agree
to all mentioned proceedings.
___________________________________________________________
Place, Date
Full name and signature

I have read the information regarding the purposes of this research project and I agree
to all mentioned proceedings with the following objections/ conditions:

___________________________________________________________
Place, Date
Full name and signature
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Learners' Consent Form
(Arabic)
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ﻣﻌﻠﻮﻣﺎت ﻋﻦ )دﻳﺞ ﻟﻴﻦ( – ﻣﻌﻠّﻢ اﻟﻘﺮاءة اﻟﺮﻗﻤﻲ
ﻋﺰﻳﺰﻳﻨﺎ اﳌﺸﺎرك/ﻋﺰﻳﺰﺗﻨﺎ اﳌﺸﺎرﻛﺔ:
ﻧﺸﻜﺮ ﻟﻚ ﺗﻌﺎوﻧﻚ ﻣﻌﻨﺎ ﰲ ﻣﺸﺮوع ﻣﻌﻠّﻢ اﻟﻘﺮاءة اﻟﺮﻗﻤﻲ) .دﻳﺞ ﻟﲔ(
ﻳﺘﻜﻮن ﻓﺮﻳﻖ ﻋﻤﻠﻨﺎ ﻣﻦ ﺷﺮﻛﺎء ﻣﻦ اﳌﻤﻠﻜﺔ اﳌﺘﺤﺪة وﻛﺬﻟﻚ ﻓﻨﻠﻨﺪا وأﳌﺎﻧﻴﺎ وﻫﻮﻟﻨﺪا .وﻗﺪ ﻗﻤﻨﺎ ﺑﺘﻄﻮﻳﺮ ﻃﺮﻳﻘﺔ ﺟﺪﻳﺪة ﻟﺘﻌﻠﻴﻢ اﻟﻘﺮاءة ﺑﺎﺳﺘﺨﺪام
ﺑﺮاﻣﺞ اﻟﻜﻤﺒﻴﻮﺗﺮ .وﻳﻬﺪف ﻫﺬا اﻟﱪﻧﺎﻣﺞ ﻟﺘﺴﺮﻳﻊ ﺗﻌﻠﻢ اﻟﻘﺮاءة ﰲ ﻟﻐﺔ ﺟﺪﻳﺪة .
ﲢﺘﻮي أدوات اﻟﱪﻧﺎﻣﺞ ﻋﻠﻰ ﲤﺎرﻳﻦ ﺗﻔﺎﻋﻠﻴﺔ ﺑﺎﻟﺼﻮت واﻟﺼﻮرة .وﳝﻜﻨﻚ اﻟﺘﺪرب ﻋﻠﻴﻬﺎ ﰲ اﻟﻔﺼﻞ ﻟﺘﺤﺴﲔ ﻣﻬﺎرة اﻟﻘﺮاءة اﻟﺼﺎﻣﺘﺔ أو اﻟﻘﺮاءة
ﺑﺼﻮت ﻣﺴﻤﻮع .ﻫﺬﻩ اﻟﺘﻤﺎرﻳﻦ ﺳﺘﺴﺎﻋﺪك ﰲ ﻧﻮاح ﻛﺜﲑة ﰲ ﺗﻌﻠﻢ ﻛﻠﻤﺎت ﺟﺪﻳﺪة وﲢﺴﲔ ﻣﻬﺎراﺗﻚ اﻷﺳﺎﺳﻴﺔ ﰲ اﺳﺘﺨﺪام اﻟﻜﻤﺒﻴﻮﺗﺮ .ﳓﻦ
ﻧﻌﻠﻢ أن اﺳﺘﺨﺪام ﻫﺬا اﻟﱪﻧﺎﻣﺞ ﻳﻌﺘﱪ ﲢﺪﻳﺎ ﰲ ﺑﺪاﻳﺔ اﻷﻣﺮ ،ﻟﻜﻦ ﺳﺘﻌﺘﺎد ﻋﻠﻴﻪ ﺳﺮﻳﻌﺎ وﺑﺪون أﻳﺔ ﺿﻐﻮﻃﺎت ﻷﻧﻚ ﺳﺘﺴﺘﺨﺪﻣﻪ ﰲ اﻷوﻗﺎت اﻟﱵ
ﺗﺮﳛﻚ ووﻓﻖ اﻟﺴﺮﻋﺔ اﻟﱵ ﺗﻨﺎﺳﺒﻚ.
أﻫﻢ ﻣﺎ ﳝﻴﺰ ﻫﺬا اﻟﱪﻧﺎﻣﺞ ،أﻧﻪ ﻳﻘﻴّﻢ ﻛﻞ ﻃﺎﻟﺐ ﻋﻠﻰ أداءﻩ .ﻓﻔﻲ ﺑﻌﺾ اﻟﺘﻤﺎرﻳﻦ ﳝﻜﻨﻚ أن ﺗﻘﺮأ ﺑﺼﻮت ﻣﺮﺗﻔﻊ ﰲ اﳌﻴﻜﺮوﻓﻮن وﺳﻴﻈﻬﺮ ﻟﻚ
اﻟﻜﻤﺒﻴﻮﺗﺮ ﺗﻘﻴﻴﻢ ﻧﻄﻘﻚ ﻟﻠﺤﺮوف وﻳﻮﺿﺢ ﻟﻚ أي اﳊﺮوف ﻧﻄﻘﺘﻬﺎ ﺑﺼﻮرة ﺳﻠﻴﻤﺔ وأﻳﻬﺎ ﳛﺘﺎج اﳌﺰﻳﺪ ﻣﻦ اﻟﺘﺪرﻳﺐ.
ﻣﺸﺎرﻛﺘﻚ ﻣﻌﻨﺎ
ﰲ ﺳﺒﺘﻤﱪ/أﻛﺘﻮﺑﺮ  ،٢٠١٤ﺳﻨﺒﺪأ ﺑﺎﺧﺘﺒﺎر ﻫﺬا اﻟﱪﻧﺎﻣﺞ ﰲ ﻓﺼﻮل اﳌﺒﺘﺪﺋﲔ ﻟﻨﺤﺪد ﻣﺪى ﺗﻘﺒﻞ اﻟﻄﻠﺒﺔ ﻻﺳﺘﺨﺪاﻣﻪ ،وﻣﺎ ﻫﻲ اﳉﻮاﻧﺐ اﻟﱵ
ﲢﺘﺎج إﱃ اﳌﺰﻳﺪ ﻣﻦ اﻟﺘﻄﻮﻳﺮ .وﻳﺴﻌﺪﻧﺎ أن ﺗﻜﻮن أﻧﺖ ﻣﻦ أواﺋﻞ اﻟﻄﻠﺒﺔ اﻟﺬﻳﻦ ﳜﺘﱪون أﺳﻠﻮﺑﺎ ﺟﺪﻳﺪا ﰲ اﻟﺘﻌﻠﻴﻢ.
ﺳﻴﻜﻮن ﻫﺬا اﻟﱪﻧﺎﻣﺞ ﻣﺘﺎﺣﺎ ﻟﻚ وﻟﺰﻣﻼﺋﻚ ﻟﺘﺘﺪرﺑﻮا ﻋﻠﻴﻪ وﻓﻖ اﻟﺴﺮﻋﺔ واﻟﺰﻣﻦ اﻟﺬي ﻳﻨﺎﺳﺒﻜﻢ .وﺑﻌﺪ إذﻧﻚ ،ﻳﻬﻤﻨﺎ أن ﻧﺘﺘﺒﻊ ﻛﻴﻒ ﻳﺴﺘﺨﺪم ﻛﻞ
ﻃﺎﻟﺐ ﻣﻨﻜﻢ ﻫﺬا اﻟﱪﻧﺎﻣﺞ ﻣﻨﻔﺮداً ،وﻛﻴﻒ ﻳﺘﻌﻠﻢ ﻣﻦ ﺧﻼﻟﻪ ﻷن ذﻟﻚ ﺳﻴﺴﺎﻋﺪﻧﺎ ﰲ ﺗﻄﻮﻳﺮ اﻟﱪﻧﺎﻣﺞ وﲢﺴﻴﻨﻪ ﻟﻨُﻤ ّﻜﻦ اﻟﻄﻠﺒﺔ اﻵﺧﺮﻳﻦ ﻓُﺮص
ﺟﺪﻳﺪة ﻟﺘﻌﻠّﻢ اﻟﻘﺮاءة ﺑﺼﻮرةٍ أﺳﺮع.
إﺿﺎﻓﺔً إﱃ ﻣﺎ ﺳﺒﻖ ،ﺳﺘﺘﻤﻜﻦ ﻣﻦ اﺳﺘﺨﺪام اﻟﱪﻧﺎﻣﺞ ﻣﻦ أي ﻛﻤﺒﻴﻮﺗﺮ ،ﻟﺘﺘﻤﻜﻦ ﻣﻦ اﻟﺘﺪرﻳﺐ ﺧﺎرج اﻟﻔﺼﻮل اﻟﺪراﺳﻴﺔ.
ﺑﻌﺪ اﻟﺪراﺳﺔ
اﺻﻠﻚ ﻣﻌﻨﺎ ﰲ أي وﻗﺖ ﻟﻠﺤﺼﻮل ﻋﻠﻰ اﳌﺰﻳﺪ ﻣﻦ اﳌﻌﻠﻮﻣﺎت .وإذا
ﺳﻴﺘﻢ ﻧﺸﺮ اﻟﻨﺘﺎﺋﺞ اﻟﻨﻬﺎﺋﻴﺔ ﲝﻠﻮل �ﺎﻳﺔ ﻋﺎم  ،٢٠١٥وﺑﺎﻟﻄﺒﻊ ﺳﻨُﺮﺣﺐ ﺑﺘﻮ ُ
ﻓﻴﺴّﺮﻧﺎ أن ﻧﻘ ّﺪم ﻟﻚ ﻛﻞ اﳌﻌﻠﻮﻣﺎت اﳌﻄﻠﻮﺑﺔ ﻟﻠﺪﺧﻮل إﱃ اﻟﱪﻧﺎﻣﺞ ﻣﻦ ﺟﺪﻳﺪ واﺳﺘﺨﺪاﻣﻪ.
ّ
ﺗﻘﺮر ﺗﻄﻮﻳﺮ اﻟﱪﻧﺎﻣﺞ ﺑﻌﺪ اﻟﺪراﺳﺔ اﻷوﻟﻴﺔُ ،
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اﻟﺘﺎرﻳﺦ واﻟﻤﻮﻗﻊ
ﺑﺪاﻳﺔ ﺗﻄﺒﻴﻖ اﳌﺸﺮوع :ﻣﺎﺑﲔ ﺳﺒﺘﻤﱪ  ٢٠١٤و ﻓﱪاﻳﺮ ٢٠١٥
اﳌﺪﻩ :ﻓﺼﻞ دراﺳﻲ واﺣﺪ
اﳌﻮﻗﻊ :ﰲ ﻣﺆﺳﺴﺘﻜﻢ

ﺑﻴﺎﻧﺎت اﻻﺗﺼﺎل
أ.د .ﻣﺎرﺛﺎ ﻳﻮﻧﭻ-ﺷﻮﻟﱳ ،ﺟﺎﻣﻌﺔ ﻧﻴﻮﻛﺎﺳﻞ martha.young-scholten@ncl.ac.uk
د .ﻟﻮﺳﻲ ﻣﺎرﺗﻦ ،ﺟﺎﻣﻌﺔ ﻧﻴﻮﻛﺎﺳﻞ lucy.martin@ncl.ac.uk
إﻳﻨﺎس ﻓﻠﻤﺒﺎن ،ﺟﺎﻣﻌﺔ ﻧﻴﻮﻛﺎﺳﻞ enas.filimban@ncl.ac.uk
روﻻ ﻧﺎﺋﺐ  ،ﺟﺎﻣﻌﺔ ﻧﻮرﲦﱪﻳﺎ rola.naeb@northumbria.ac.uk
ﻣﻮاﻓﻘﺔ
ﻧﻄﻠﺐ ﻣﻨﻚ ﺗﻌﺒﺌﺔ ﳕﻮذج اﻟﺘﺼﺮﻳﺢ ﺑﺎﳌﻮاﻓﻘﺔ أدﻧﺎﻩ .ﺣﻴﺚ ﻳﺆﻛﺪ ﻟﻨﺎ ﺗﻄﻮﻋﻚ اﻟﺬاﰐ ﰲ اﳌﺸﺎرﻛﺔ ﰲ اﺧﺘﺒﺎر اﻟﱪﻧﺎﻣﺞ .وﻧﻀﻤﻦ ﻟﻚ اﻟﺘﺰاﻣﻨﺎ اﻟﺘﺎم ﰲ
ﺣﻔﻆ ﻛﻞ ﺑﻴﺎﻧﺎﺗﻚ ﺑﻄﺮﻳﻘﺔ ﲤﻨﻊ اﻟﻜﺸﻒ ﻋﻦ ﻫﻮﻳﺘﻚ.
ﺗﺼﺮﻳﺢ ﺑﺎﻟﻤﻮاﻓﻘﺔ
ﻋﺰﻳﺰﻧﺎ اﻟﻄﺎﻟﺐ  /ﻋﺰﻳﺰﺗﻨﺎ اﻟﻄﺎﻟﺒﺔ
ﻧﻄﻠﺐ ﻣﻨﻚ ﻣﻮاﻓﻘﺘﻚ اﻟﺘﺎﻣﺔ ﻋﻠﻰ اﳌﺸﺎرﻛﺔ ﰲ اﳌﺸﺮوع اﻟﺪوﱄ "ﻣﻌﻠﻢ اﻟﻘﺮاءة اﻟﺮﻗﻤﻲ )دﻳﺞ ﻟﲔ(" ﺑﺼﻔﺘﻚ ﻣﺸﺎرك ﰲ اﺧﺘﺒﺎر اﻟﱪﻧﺎﻣﺞ وﲡﺮﺑﺘﻪ.
ﻛﻞ اﻟﺘﺴﺠﻴﻼت وإﺟﺎﺑﺎت اﻻﺳﺘﺒﺎﻧﺎت واﳌﻘﺎﺑﻼت ﺳﺘﻮﺛﻖ ﻛﺘﺎﺑﺔً  .ﻛﻞ اﻟﺘﻔﺎﺻﻴﻞ اﳌﺘﻌﻠﻘﺔ ﺑﻮﺿﻊ اﻻﺧﺘﺒﺎر )ﻣﺜﺎل :اﳌﻮﻗﻊ ،اﻟﺘﺎرﻳﺦ ،ﻣﺴﺘﻮى
اﳌﻤﺘﺤﻦ...إﱁ( ﺳﺘُﻮﺛﻖ أﻳﻀﺎ .أﻣﺎ اﳌﻌﻠﻮﻣﺎت اﻟﺪاﻟﺔ ﻋﻠﻰ ﻫﻮﻳﺘﻚ ﺳﺘُﺤﻔﻆ ﻣﻊ اﻟﺒﻴﺎﻧﺎت وﻟﻦ ﻳﺴﺘﻄﻴﻊ أﺣﺪ اﻟﻮﺻﻮل إﻟﻴﻬﺎ إﻻ اﻷﺷﺨﺎص اﳌﺬﻛﻮرة
أﲰﺎؤﻫﻢ أﻋﻼﻩ.ﺳﻨﺘﻌﺎﻣﻞ ﻣﻊ اﻟﺒﻴﺎﻧﺎت وﻓﻖ اﻟﻀﻮاﺑﻂ اﻷﺧﻼﻗﻴﺔ اﳌﻌﺘﻤﺪة ﰲ ﺟﺎﻣﻌﺔ ﻧﻴﻮﻛﺎﺳﻞ واﳉﻤﻌﻴﺔ اﻟﱪﻳﻄﺎﻧﻴﺔ ﻟﻠﺴﺎﻧﻴﺎت اﻟﺘﻄﺒﻴﻘﻴﺔ
) (http://www.baal.org.uk/dox/goodpractice_full.pdfﻓﻜﻞ ﺗﺴﺠﻴﻞ ﺻﻮﰐ ﺳﻴﻤﻴّﺰ ﺑﺮﻗﻢ ﺧﺎص ﺑﺪﻻً ﻣﻦ اﻻﺳﻢ
اﻟﺸﺨﺼﻲ ﰒ ُﳛﻔﻆ ﰲ ﻗﺎﻋﺪة اﻟﺒﻴﺎﻧﺎت .وﻣﻦ ﰒ ﻫﺬﻩ اﻟﺘﺴﺠﻴﻼت )ﳎﻬﻮﻟﺔ اﳍﻮﻳﺔ( ﺳﻴﺴﺘﺨﺪﻣﻬﺎ اﻟﺒﺎﺣﺜﻮن اﳌﺸﺎرﻛﻮن ﰲ اﳌﺸﺮوع )دﻳﺞ ﻟﲔ(
وﻗﺪ ﺗُﺘﺎح ﻟﻺﺳﺘﺨﺪام ﻷﻏﺮاض ﲝﺜﻴﺔ أﺧﺮى ﺿﻤﻦ ﺿﻮاﺑﻂ اﳉﻤﻌﻴﺔ اﻟﱪﻳﻄﺎﻧﻴﺔ ﻟﻠﺴﺎﻧﻴﺎت اﻟﺘﻄﺒﻴﻘﻴﺔ ).(BAAL
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ﺴﺠﻞ ﻃﺮﻳﻘﺔ اﺳﺘﺨﺪاﻣﻚ ﻟﻠﻮﺣﺔ اﻟﻤﻔﺎﺗﻴﺢ
ﻧﻮ ّد أن ﻧُﻮﺛﻖ ﻧﺸﺎﻃﻚ ﻋﻨﺪ اﺳﺘﺨﺪام ﺑﺮﻧﺎﻣﺞ )دﻳﺞ ﻟﻴﻦ( ﻋﻠﻰ اﻟﻜﻤﺒﻴﻮﺗﺮ .ﻓﺎﻟﻜﻤﺒﻴﻮﺗﺮ ﺳﻴُ ّ
واﻟﻔﺄرة وﻛﻴﻒ ﺗﻘﺮأ ﺑﺼﻮت ﻣﺮﺗﻔﻊ.

ﻣﻮاﻓﻘﺘﻚ ﺗﻄﻮﻋﻴﺔ .وﳝﻜﻦ أن ﺗﺴﺤﺒﻬﺎ إذا اﺳﺘﺠﺪ ﻧﺸﺎط ﻣﺴﺘﻘﺒﻠﻲ ﰲ ﺣﻴﻨﻬﺎ .وﳝﻜﻦ أن ﺗﻄﻠﺐ إﻟﻐﺎء ﲨﻴﻊ ﺑﻴﺎﻧﺎﺗﻚ .وﻻ ﻳﱰﺗﺐ ﻋﻠﻰ رﻓﻀﻚ
اﳌﻮاﻓﻘﺔ أي ﺗﺒﻌﺎت ﺳﻠﺒﻴﺔ.
ﻛﻞ اﳌﻌﻠﻮﻣﺎت اﳌﺘﻌﻠﻘﺔ ﺑﺄﻏﺮاض ﻫﺬا اﳌﺸﺮوع اﻟﺒﺤﺜﻲ ﻗﺪ ُﺷﺮﺣﺖ ﱄ ،وأﻧﺎ أواﻓﻖ ﻋﻠﻰ ﻛﻞ اﻹﺟﺮاءات اﳌﺬﻛﻮرة.
___________________________________________________________________
اﻻﺳﻢ اﻟﻜﺎﻣﻞ واﻟﺘﻮﻗﻴﻊ
اﳌﻜﺎن ،اﻟﺘﺎرﻳﺦ
)اﳌﺸﺎرك(
ﻧﻮ ّد أن ﻧﻘﺪم ﻟﻚ ﺛﻼث اﺳﺘﺒﺎﻧﺎت وﻧﺴﺄﻟﻚ ﻋﺪدا ﻣﻦ اﻷﺳﺌﻠﺔ اﻟﻤﺘﻌﻠﻘﺔ ﺑﺘﺠﺮﺑﺘﻚ ورأﻳﻚ ﻓﻲ اﻟﺒﺮﻧﺎﻣﺞ .اﻻﺳﺘﺒﺎﻧﺎت ﺳﺘﻜﻮن ﻣﻌﺮوﺿﺔ
ﻋﻠﻰ ﺷﺎﺷﺔ اﻟﻜﻤﺒﻴﻮﺗﺮ وأﺣﺪ اﻟﺒﺎﺣﺜﻴﻦ اﻟﻤﺸﺎرﻛﻴﻦ ﺳﻴﻘﺎﺑﻠﻚ ﺷﺨﺼﻴﺎً.

ﻣﻮاﻓﻘﺘﻚ ﺗﻄﻮﻋﻴﺔ .وﳝﻜﻦ أن ﺗﺴﺤﺒﻬﺎ إذا اﺳﺘﺠﺪ ﻧﺸﺎط ﻣﺴﺘﻘﺒﻠﻲ ﰲ ﺣﻴﻨﻬﺎ .وﳝﻜﻦ أن ﺗﻄﻠﺐ إﻟﻐﺎء ﲨﻴﻊ ﺑﻴﺎﻧﺎﺗﻚ .وﻻ ﻳﱰﺗﺐ ﻋﻠﻰ رﻓﻀﻚ
اﳌﻮاﻓﻘﺔ أي ﺗﺒﻌﺎت ﺳﻠﺒﻴﺔ.
ﻛﻞ اﳌﻌﻠﻮﻣﺎت اﳌﺘﻌﻠﻘﺔ ﺑﺄﻏﺮاض ﻫﺬا اﳌﺸﺮوع اﻟﺒﺤﺜﻲ ﻗﺪ ﺷﺮﺣﺖ ﱄ ،وأﻧﺎ أواﻓﻖ ﻋﻠﻰ ﻛﻞ اﻹﺟﺮاءات اﳌﺬﻛﻮرة.
___________________________________________________________________
اﻻﺳﻢ اﻟﻜﺎﻣﻞ واﻟﺘﻮﻗﻴﻊ
اﳌﻜﺎن ،اﻟﺘﺎرﻳﺦ
)اﳌﺸﺎرك(
ﻧﻮد أن ﺗﺴﺠﻞ ﻋﻠﻰ اﻟﻔﻴﺪﻳﻮ ﻓﺼﻠﻜﻢ اﻟﺪراﺳﻲ واﻟﻄﻠﺒﺔ أﺛﻨﺎء اﺳﺘﺨﺪاﻣﻬﻢ ﻟﻠﺒﺮﻧﺎﻣﺞ.
ﻣﻮاﻓﻘﺘﻚ ﺗﻄﻮﻋﻴﺔ .وﳝﻜﻦ أن ﺗﺴﺤﺒﻬﺎ إذا اﺳﺘﺠﺪ ﻧﺸﺎط ﻣﺴﺘﻘﺒﻠﻲ ﰲ ﺣﻴﻨﻬﺎ .وﳝﻜﻦ أن ﺗﻄﻠﺐ إﻟﻐﺎء ﲨﻴﻊ ﺑﻴﺎﻧﺎﺗﻚ .وﻻ ﻳﱰﺗﺐ ﻋﻠﻰ رﻓﻀﻚ
اﳌﻮاﻓﻘﺔ أي ﺗﺒﻌﺎت ﺳﻠﺒﻴﺔ.
ﻛﻞ اﳌﻌﻠﻮﻣﺎت اﳌﺘﻌﻠﻘﺔ ﺑﺄﻏﺮاض ﻫﺬا اﳌﺸﺮوع اﻟﺒﺤﺜﻲ ﻗﺪ ﺷﺮﺣﺖ ﱄ ،وأﻧﺎ أواﻓﻖ ﻋﻠﻰ ﻛﻞ اﻹﺟﺮاءات اﳌﺬﻛﻮرة.
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___________________________________________________________________
اﻻﺳﻢ اﻟﻜﺎﻣﻞ واﻟﺘﻮﻗﻴﻊ
اﳌﻜﺎن ،اﻟﺘﺎرﻳﺦ
)اﳌﺸﺎرك(
ﻟﻘﺪ ﺗُﺮﺟﻤﺖ ﻛﻞ اﻟﻤﻌﻠﻮﻣﺎت ﻟﻠﻄﺎﻟﺐ اﻟﻤﺸﺎرك وﺗﺄﻛﺪت ﻣﻦ ﻓﻬﻤﻪ ﻟﻠﺘﺮﺟﻤﺔ.
___________________________________________________________________
اﻻﺳﻢ اﻟﻜﺎﻣﻞ واﻟﺘﻮﻗﻴﻊ
اﳌﻜﺎن ،اﻟﺘﺎرﻳﺦ
)اﳌﱰﺟﻢ(
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Learner's Consent Form
(Bangla)
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Template of
Learners' biographical data
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NAME: ______________________________________________________
USERNAME:
PASSWORD:
Age
Gender
Length of Residence in UK
Background

Mother tongue language
Other languages
Level of Proficiency in English
Literacy level in Mother tongue
Literacy level in English
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Usernames and Passwords
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NOTES
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NOTES
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NOTES
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Map of workshop venue

